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Executive Summary

This report describes the results from the second round of phone interviews with parents and guardians of
Rising Academy Network (RAN) students in July-August 2021. The objective of this round was to understand
how to adapt educational activities to ongoing and future school disruptions due to COVID-19. We
collected data on enrollment, attendance, learning activities during school closures, and preferred remote
learning tools from over 3,000 caregivers of students in 149 schools across Ghana, Liberia, and Sierra Leone.
Our sample consists of a mix of students from private and public schools, depending on RAN operations in
each country. The results from this study can help education providers to better understand the impact of
school closures on educational outcomes and to adapt remote learning strategies.

Key Findings

¢ Enrollment and attendance: Dropout rates and irregular attendance remained low in all
three countries. Female students and students in rural areas were slightly more likely to
drop out of school, in contrast to the results from the first round of data collection which
found no differences in dropout rates for different subgroups. COVID-19 was highlighted
as the main barrier to re-enroliment.

e Impact of school closures on education: The most common type of learning activity
during school closures were private classes, which 48.6% of students attended. Few
students (12%) did not engage in any learning activities. Besides learning, the majority
of students spent their time during school closures doing household chores, with girls
being more likely to spend time doing chores than boys.

e Availability of learning tools: Most students have basic writing and reading materials at
home (papers, pens, pencils, etc.), however, there are greater disparities in access to
technology based tools. Only 42.2% of caregivers report having a smartphone, this varies
from 87.1% in Sierra Leone private schools to 26.4% in Liberia public schools. Since our
sample only includes students who have a phone number listed in RAN’s database, the
prevalence of technology-based tools, especially phones, is likely overestimated; the
true prevalence of smartphone ownership may be closer to one in four caregivers.

e Remote learning preferences: Caregivers prefer low-tech options over high-tech
options for remote learning, consistent with the variation in technology access across
countries. Most caregivers would be willing to send their children to community classes
and to private classes when schools are closed.

e Learning disabilities: Nearly a quarter of caregivers report that their child has at least
some functional limitation to learning, and 5% of caregivers report a significant learning
disability.

e School safety: Most caregivers perceive their child’s school environment to be safe, with
improvements in perceptions of safety since RAN took over the school. However, some
caregivers report awareness of physical and sexual abuse in schools (6.9% and 1.7%,
respectively).
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Recommendations
Based on our findings in this round, we make four sets of recommendations:

1. RAN should communicate the measures being taken in schools to keep children safe
during COVID to boost confidence on re-enrolment among caregivers.

2. Schools should support home learning activities and engage caregivers in the process
to reduce learning loss.

3. To support learning during school closures, education providers must adopt a
customized, multi-modal approach that accounts for the availability of edtech and
low-tech tools in each environment to reach children with differential access to edtech.

4. Incorporating safeguarding into school programs can contribute to making schools a
safer environment for children.

Identifying the student population with learning disabilities can facilitate tailoring instruction and
materials for learning.
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1 Introduction

Rising Academy Network (RAN) provides quality education in 157 government and private schools in
Liberia, Ghana Sierra Leone. In 2020, schools, including those operated by RAN, were closed in response
to the COVID-19 pandemic. At first, one concern for educational providers was to ensure that children,
particularly girls, return to school after the lockdown. Evidence from the Ebola crisis found that 25% of
students in Sierra Leone and 13% of students in Liberia did not return to school after the epidemic®. Given
concerns that school closures due to COVID could have a similar impact as closures due to Ebola on
enrollment, RAN partnered with IDinsight to assess the impact of the prolonged school closure on retention
of children and particularly girls in school.

We conducted a first round of data collection from January to March 2021, and found that, in contrast to
dropout rates after schools reopened following the Ebola crisis, dropout rates after COVID-induced
closures were low across Ghana, Liberia, and Sierra Leone. However, COVID-19 severely impacted
children’s learning during school closures and the socio-economic status of most families in the
geographies covered by RAN. We found that minimal time was spent on education as very few households
engaged in distance learning. Based on the results of the first round of data collection, we identified the
following priorities for the second round of data collection:

1. To measure re-enrollment and attendance rates again to identify the ongoing impact of
COVID-19 on the educational choices of households

2. To identify the challenges of and opportunities for remote learning, including the
availability of different learning tools

3. Assess student’s disabilities to target support.

4. To understand caregivers’ perceptions of their children’s safety and protection while at
school.

RAN aims to use the findings from this exercise to facilitate distance learning, reduce learning loss, and
mitigate the effects of school closures. RAN also aims to increase their preparedness and the effectiveness
of their programs in case of future school closures due to the ongoing health crisis.

1 World Bank (2015), The Socio-Economic Impacts of Ebola in Liberia and Sierra Leone.
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2 Study Design

The data for this study comes from a phone survey of caregivers of students in RAN’s schools. Our survey
sample comes from RAN’s database of over 24,000 phone numbers of caregivers of active students from
pre-primary to senior high school. This database includes students and their caregiver’s phone number(s)
from nearly all schools where RAN operates in Ghana, Liberia, and Sierra Leone.

For this second round of data collection, RAN shared additional caregiver phone numbers for Ghana and
Liberia. We combined these numbers with the phone numbers from Round 1, removed duplicate numbers,
removed numbers that were attempted but did not connect from Round 1, and selected a new sample for
each of these countries. In Ghana we stratified by school, grade category (pre-primary, Grades 1-3, Grades
4-6, JSS 1-3), and gender. In Liberia we stratified by school and gender, since including grade category led
to some strata having few or no students.

Since we did not obtain new numbers for Sierra Leone, the same phone numbers that comprised our
sample in Round 1 were used.? This sample is stratified by school, grade category (Primary, JSS, SSS), and
gender. For all three countries, to account for different probabilities of selection in different strata, we
calculated and applied sampling weights to recover population-relevant estimates.

Table 1 describes the approximate student population, the number of available phone numbers, and the
final surveyed sample per country. While most RAN schools are represented in the sampling frame and in
the final sample, ~40% of students’ caregivers did not have phone numbers listed in RAN’s student
database (ranging from ~20% in Sierra Leone private schools to ~50% in Liberia public schools). Since
families with phone numbers may differ from families without phone numbers, we advise caution in
extrapolating the results in this report to families that were not included in the sampling frame.

Table 1: Caregiver Survey Sampling Design (Round 2)

. Sampling frame (available Sample (students who were
Population
phone numbers) surveyed)
Country
Schools Students® Schools Students Schools Students

Ghana 34 9,172 33 6,269 33 795
Liberia 95 20,8114 90 10,622 86 1,332
Sierra Leone (EIC) 25 7,399 25 5,530 25 862
sierra Leone 5 2,256 5 1,751 5 400
(Private)

Total 159 39638 153 24172 149 3389

2For all three countries, we provided a list of alternate phone numbers for enumerators to use in case they could not reach the numbers on the
original list. If an enumerator could not reach a number on the original list after six attempts, they selected the first number from the alternate
list that was in the same stratum. The numbers within each stratum were listed in a random order. If a number from the same stratum was not
available, enumerators selected the first number from the same country’s list. Sampling weights were recalculated based on the number of
students actually surveyed in each stratum.

3 Student population counts are approximate, based on various databases that were dated at different points in time.

4 Our estimate of Liberia’s student population data comes from the number of students enrolled in 86 of the 95 schools in November 2020
(18,840). We imputed the population of the remaining 9 schools as the average of those 86, i.e. (18,840/86)*95 = 20,811.
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Sample description

Half of the students in the survey population are female®. Forty-one percent of surveyed students attend
schools in urban areas, though this varies by country: 77% of students in Ghana, 59% of students in Sierra
Leone public schools, 100% of students in Sierra Leone private schools, and 0% of students in Liberia attend
RAN schools in urban areas®.

Table 2 shows the distribution of the survey population by current grade. The majority of students in the
survey population are in primary school, though this varies by country, depending on the grades served in
each RAN school. In a few cases, students in the survey population have advanced to grade levels that are
not served by a RAN school in their country (e.g. Senior High School students in Ghana and Liberia, or Junior
High School students in Sierra Leone public schools). These cases occur when the sampling frame of phone
numbers in those schools was a few years old.

Table 2: Grade distribution of survey population

Grade Ghana SL_EIC SL_Priv Liberia
Nursery 6% 1% 3% 22%
Grade 1 5% 3% 2% 9%
Grade 2 7% 10% 7% 9%
Grade 3 6% 12% 6% 12%
Grade 4 11% 17% 3% 10%
Grade 5 12% 14% 3% 8%
Grade 6 10% 24% 4% 11%

Jss1 9% 14% 3% 8%
JSs 2 7% 4% 10% 3%
Jss 3 12% 0% 16% 6%
SSS 1 3% 0% 12% 1%
SSS 2 0% 0% 11% 0%
SSS 3 0% 0% 15% 0%
Graduated 13% 1% 6% 0%

Table 3 shows the distribution of the survey population by age. The average age of students is 12.2 years
and the median age is 12 years, though this also varies by country and roughly mirrors the distribution of
grades served by RAN schools in each country.

® The ‘survey population’ refers to the population that survey estimates represent. The values reported in this section include sampling
weight adjustments.
8 Our definition of ‘urban’ comes from RAN’s assessment of the urban/rural status of each school.
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Table 3: Age distribution of survey population

Age

Ghana

SL_EIC

SL_Priv

Liberia

4 or younger

1%

1%

2%

2%

5

4%

1%

2%

3%

6

3%

4%

2%

4%

4%

7%

3%

4%

7%

9%

3%

5%

7%

9%

3%

7%

10

9%

11%

3%

4%

11

11%

13%

2%

8%

12

12%

14%

5%

11%

13

6%

13%

8%

10%

14

11%

9%

12%

9%

15

11%

5%

9%

7%

16

6%

2%

12%

4%

17

5%

0%

14%

8%

18

1%

0%

8%

5%

19 or older

1%

1%

9%

9%

10
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3 Effects of COVID-19 on
schooling

3.1 Attendance, Retention and Performance

3.1.1 Dropouts and continued enrollment

In the first round of data collection, conducted in January-February 2021, we found that 97% of students
who had been enrolled pre-COVID re-enrolled when schools reopened in late 2020 and early 2021.” During
this round (July 2021), enroliment rates were similar, with only 2.8% [2.1%, 3.4%]® of previously-enrolled
students failing to re-enroll in school.® Since February 2021, enrollment rates increased slightly in Ghana
and Sierra Leone, but fell slightly in Liberia, where 4.5% of students were not enrolled in July compared to

2.3% in February.

Figure 1: Enrollment rates after COVID closures, as of July-Aug 2021

979 979 969 999 999 989 979
100% Yo Yo % % % Yo Yo

80%

60%

40%

20%

0%
All Gha Lib SL(E) SL(P) Boys Girls

In contrast to the first round of data collection, where we found that dropout rates were slightly higher for
boys than for girls, dropout rates in Round 2 were slightly though not significantly higher for girls (3.4% vs
2.1% for boys, p = 0.10). Students in rural areas also dropped out at higher rates than students in urban
areas (3.5% vs 1.7% in urban areas; p < 0.01). However, over 99% of caregivers of students who have not
yet graduated intend to enroll their child in school next cycle, and so we expect enrollment rates to remain

steady or slightly increase.

Schools reoped at the end of December 2020 in Liberia, October 2020 in Sierra Leone, and January 2021 in Ghana.
895% confidence intervals are reported in brackets after estimates.
9 223 students in our sample graduated from Senior High School during COVID. We exclude these students from our calculations of

enrollment rates.

11
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3.1.2 Barriers to enrollment

Among the 82 students who did not re-enroll in school this year, the main reasons cited were worries over
COVID-19 (25.1%), the child moving to another place (23.6%), health issues (16.3%), and lack of financial
resources (18.2%). Worries over COVID-19 have increased in comparison to when caregivers were first
interviewed in February (7.1% in February vs. 25.1% in July), driven by caregivers of dropouts in Liberia
(33.4%).

One concern with prolonged school closures is that there could be an increase in teenage pregnancy and
child marriage. However, we found that pregnancy and marriage were comparatively rare in our survey
population; though girls over 12 years made up 53% of the sample. Four caregivers, representing 7.7% of
caregivers of dropouts who are 12 years or older, cited pregnancy or marriage as a reason for their students
not re-enrolling in school.

3.1.3 Students switching schools

As schools reopened in late 2020 and early 2021, 19.5% of RAN caregivers decided to enroll their child in a
different school than the one that they were attending pre-COVID. For this round of data collection, we
asked caregivers about their enrollment plans for the upcoming school cycle. 18.6% [17.0%, 20.2%)] of
caregivers intend to enroll their child in a different school next cycle. Girls and students in private schools
are slightly more likely than boys and students in public schools to plan to switch schools next cycle.

The main reasons that students plan to switch schools include being promoted to higher grades that are
not available in the RAN school they were attending (38.9%) and moving away or relocating (27.4%).
However, 10% of caregivers planning to switch schools report being dissatisfied with their current school,
and 5% report costs being too high. Dissatisfaction is highest in Sierra Leone private schools (16%), as are
concerns about cost (26.5%). Cost is not reported as a reason for switching schools by caregivers of
students in public schools. Moving away (28.5%) is the main reason for students switching schools in Ghana
while students in Liberia and public schools in Sierra Leone change schools to go to JSS or SSS (37.1%,
60.4%).

Figure 2: Reasons for switching schools

100%
18%
29% 30% 30%| [28%
36%
80% o 449,
21%
5% | 6
1 other
60% B Cost
[ Move Away
I )SS/SSS
40%

20%

0%

All Gha Lib SL(E) SL(P) Boys Girls
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3.1.4 Attendance

When asked how often students attend school in the week, only 3.2% of caregivers reported that their
children attended school less than 5 days per week. Reasons cited for irregular attendance include financial
issues (40%), health issues (15.6%), child’s choice® (31.7%) and distance (7.4%).

3.1.5 COVID-19’s impact on final exams

Considering the disruption of the 2020-21 academic year due to COVID, we asked caregivers of students
who were supposed to take their national (end-of-year) exams (those in Grade 6, JSS 3, or SSS 3) if they
were able to take them. Most (89.3%) students who expected to take their final exams report having taken
them last year despite COVID-19 school closures. Students from private schools were more likely to take
their exams than those from public schools (93.8% vs 87.9%; p < 0.01). Similarly, students of schools in
urban areas had a larger sitting rate (97.5% vs 81.9%; p< 0.01).

This year, for students whose exams have not come up yet, 97.4% of caregivers report that their children
will be taking the exam. In Sierra Leone, where the National Primary School Examinations (NPSE) and Basic
Education Certificate Examination (BECE) dates passed before the survey was conducted (grade 6 and 9),
93.7% of caregivers report that their children have already taken the national exams.

3.1.6 COVID-19’s impact on student performance and well-being

Despite school disruptions, caregivers are optimistic about their students' performance and well-being this
year. A majority (72.1%) of caregivers believe that children are likely to get better grades this year than
they did before schools closed in March 2020 (Ghana: 50.7%; Liberia: 76.9%; SL private: 73.2%; SL public:
78.3%), and only 10.7% expect their children’s grades to decline (Ghana: 13.6%; Liberia: 6.5%; SL private:
16.2%; SL public: 14.9%).

Similarly, 80.4% of caregivers believe that children are feeling happier this year than they did last academic
year before schools closed (though caregivers are slightly less rosy in Ghana, where only 62.3% believe that
children are feeling happier this year). Two thirds (65.0%) of caregivers also report that their children can
make friends more easily this year compared to before school closures.

3.2 Student activities during school closures

The transition to remote learning in 2020 led to a large decrease in time spent on education. In the first
round, we found that the average student spent 5.7 fewer hours per weekday in education-related
activities, or nearly the total duration of the school day. In Round 2 we asked caregivers to describe how
the limited time allocated to learning during school closures was spent on various educational activities.
These results can be used to inform remote learning strategies for future school closures.

10 Common responses for this category included “the child does not want to go” or the “child refuses to go”.

13
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3.2.1 Learning activities during school closures

The most common type of learning activity during school closures in 2020 were private classes (attended
by 48.4% of students), followed by using school workbooks (23.7%), community study groups (17.8%) and
radio lessons (9.1%). Few students (12.3%) did not engage in any learning activities. Private classes and
radio lessons were relatively more common for students in Sierra Leone (both public and private schools),
whereas workbooks were more commonly used by students in Ghana and Liberia. Students in Ghana and
in private schools in Sierra Leone were more likely to participate in online learning (7.9% and 7.1%) than
students in other countries (0.1% in Liberia, 5.0% in public schools in Sierra Leone). Community study
groups were more favored in rural areas than urban (21.5% vs 11.7%; p < 0.01).

Figure 3: Learning Activities during School Closures

Ghana Liberia

Private Classes _ 35% Private Classes _ 48%
Workbook - 30% Workbook - 28%
Group Classes . 12% Group Classes - 22%

Radio Lessonsl 1% Radio Lessons l 6%
other [ 20 other [ 18%
SL_EIC SL_Private

Private Classes _ 56% Private Classes _ 61%
Workbook . 12% Workbook - 20%
Group Classes - 17% Group Classes . 10%
Radio Lessons- 19% Radio Lessons - 16%
other | 27% other || N 2%

Learning activities during the 2021 school closures in Liberia

As schools were closing again in Liberia due to COVID-19 surges in July 2021, we asked caregivers which
learning activities Liberian students would be engaging in. Similar to learning activities during school
closures in 2020, private classes are still the most popular (54.4%), while a significant number also have
access to workbooks from school (27.7%). Fewer students plan to engage in no educational activities at all
(19% in 2020 vs 16.2% now).

3.2.2 Other activities during school closures

Besides learning, caregivers mentioned that students spent their time during school closures doing
household chores (70.6%), playing with other children (42.6%), doing nothing (13.8%), and engaging in
income generating activities (10.1%). Girls were more likely to spend time doing chores than boys (76.1%
vs 65.0% p < 0.01), whereas boys were more likely to play with friends (48.8% vs 36.5%, p < 0.01) or play
by themselves (14.9% vs 10.5%, p < 0.01).

14
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3.3 Learning tools available to students

To inform RAN’s distance learning strategy, we asked caregivers what learning materials they have
available at home, including inputs that rely on no technology as well as those that rely on phones or other
types of technology.

3.3.1 Low-tech learning tools available to students

Most students have basic writing and reading materials at home, including pens or pencils (92.6%) and
paper or exercise books (82.7%). Many students have a quiet space to study (67.4%), though this is less
common for students in Ghana (48.3%), and some students have a chair (46.5%) and a desk or table
(43.9%), though these are less common for students in Liberia (38.5% and 34.0% respectively).

Figure 4: Availability of Low-Tech Learning Tools at Home

Ghana Liberia
Pen/Pencil_ 96% Pen/Penci]_ 94%
Paper/Exercise Bk_ 93% Paper/Exercise Bk_ 75%
Study Space_ 48% Study Space_ 72%
kids' Books | N | ¢5% Kids' Books | N I 1%
chair || 52% chair [ 39%
Desk/Table [N 52% Desk/Table [N 34%
Calcu]ator. 14% Calculatorl 4%
SL_EIC SL_Private
pen/Penci [ NG ss% pen/pencil [ NG o+
Paper/Exercise Bk_ 86% Paper/Exercise Ek_ 94%
Study Space_ 68% Study Space_ 84%
Kids' Books | 55% Kids' Books [ RN 69%
chair [N 5% chair [N 7+%
Desk,/Table | NN 8% Desk/Table [N 67%
calculator [J] 8% calculator [ 34%

3.3.2 Technology-based learning tools available to students

There are greater disparities in access to technology-based learning tools than for low-tech learning tools.
While 41.7% of caregivers report having a smartphone, this varies from 87.6% in Sierra Leone private
schools to 26.4% in Liberia public schools. Handsets'! (or non-smart phones) are relatively more common
in Liberia (72.2%) than elsewhere (36.5% in Ghana, 41.9(Priv)-61.8%(EIC) in Sierra Leone). This is consistent
with findings from Round | where 45.7% mentioned owning basic handsets and 36% report owning
smartphones with data.

However, these estimates likely overreport the prevalence of phones since our sample only includes
students who have a phone number listed in RAN’s database. If we assume that all students excluded from
the sampling frame do not have phones, then the prevalence of smartphones falls to 25.8% (Ghana: 33.1%;

11 Handsets (also called button phones) are cell phones without internet capabilities or any connectivity

15
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Liberia 13.5%; SL public 39.0%; SL private 69.3%), while the prevalence of handsets falls to 37.0% (Ghana:
25.0%; Liberia 36.8%; SL public 46.2%; SL private 34.0%).

Radios and TVs are common among Ghana and SL private schools students, but less so across all the
student population. Computers or tablets are relatively less common but availability varies across
countries. 9.1% [7.9%; 10.4%)] of caregivers reported not having access to any of the 5 technology tools
mentioned in the survey (Ghana 13.6%,; Liberia 11.8%; SL private: 1.1%; SL public: 3.0%).

Figure 5: Availability of High-Tech Learning Tools at Home

Ghana Liberia

Handset:] 37%
Smartphone[: 48%
Radio[ | 28%

Smartphone[:] 26%
Radio[ ] 38%

TV

Computer/Tablet [:l 12%

No Tech[[] 14%
SL_EIC SL_Private

Handset|:l 62% Handset:I 42%
Smartphonel:l 52% Smartphonel I 88%
Radio ] 52% Radio [ 67%
Conu)uter/Tabletl:I 5% Computer/TahIet:] 28%
No 'l‘ech” 3% No'l‘echl 1%

H

67% ™[] 7%
Computer/Tahletl] 2%
No Techl:] 12%

a. Smartphones as a learning tool

Among respondents with a smartphone, 92.9% report that the smartphone is in working condition. Most
smartphones have good cell signal (97.0%), and data/ internet connection (95.8%). Whatsapp is currently
used by smartphone owners in Ghana (92.0%) and Sierra Leone (Public: 95.1%, Private: 98.7%), but less
frequently by smartphone owners in Liberia (51.5%). Instead, Facebook is commonly used by smartphone
owners in Liberia (90.5%), and is relatively popular in the other countries as well (Ghana: 71.9%; SL Public:
83.7%; SL Private: 84.5%). Email is less frequently used (< 36% in all countries).

When asked whether the smartphone would be ever available for educational purposes, only 65.4% of
caregivers agreed. The main reasons for their refusal range from caregivers not wanting children to use the
phone (42.3%), the children not knowing how to use it (30.8%) to them being distracted by the phone
(21.9%). On average, caregivers report that the smartphone can be used for learning activities up to 2.8
hours per day, mainly in the evening.

b. Handsets as a learning tool

Among respondents with a handset, 95.1% report that the handsets are in good condition (95.1%);
and 86.2% have access to talktime.

Only 54.6% of caregivers report that the handset is available for learning, the main reasons for refusals
being that children would not know how to use it (39.4%) or caregivers do not want their children to use
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the handset (36.8%). On average, caregivers report that the handset can be used for learning activities up
to 3.8 hours per day, mainly in the evening.

¢. Radio as a learning tool

In areas where owning radio sets is common (SL public: 52.3%; SL private: 67.4%), most caregivers report
that the radio is available to use for educational purposes (74.5%).

Almost all (92.4%) radio owners report that the radio is in good working condition, and 97.1% report that
it receives a good signal.

Overall, more caregivers are willing to let children use the radio or the handset, than the smartphone as a
learning tool.

3.3.3 Opportunities for remote learning

We asked caregivers to report their preferences for different remote learning tools. In Ghana and Sierra
Leone (private schools only) we also asked caregivers about their willingness to pay for private classes
during school closures. In Liberia we asked caregivers about their willingness to send their children to
community classes during school closures, as well as their experience with ‘take home packs’ during school
closures in 2020. We report these results below.

a. Preferences for remote learning tools

From a set of 9 remote learning options, we asked caregivers to select whether they find them very
appropriate and useful, somewhat appropriate and useful, or not appropriate and useful at all. Caregivers
prefer low-tech options over high-tech options, consistent with the variation in technology access across
countries. Caregivers rate take-home packs with student workbooks (93.8%), group classes near the child’s
area (86.8%), and private lessons with a tutor for a fee (76.6%) as the most appropriate and useful
modalities. Content shared through smartphone apps like Whatsapp or Facebook (36.5%), SMS from
teachers with learning activities (22.7%), IVR lessons and radio lessons (21.7%) were rated as less useful.

Figure 6: Preferences for Remote Learning (% of caregivers rating each modality as ‘very appropriate

and useful’
Ghana Liberia
Take Home Pack [ NG 90 Take Home Pack [ I NNNNENEGEGEGG 96"
Group Class [ NG 55 % Group Class NG 93%
Private Class [ NNNENEE 50 % Private Class [INNNREE 69%
pPrerecorded NG 52% Prerecorded [N 7 4%
Teacher Call [N 41% Teacher Call N 46%
Radio [ 26% Radio [N 44%
wr I 31% wr [ 42%
sms I 28% sms I 37%
smartphone App GG 35% Smartphone App [ 23%
SL_EIC SL_Private
Take Home Pack [ NNGNGNGEGEGEGEGEGEGE 939 Take Home Pack [ INEGTNGTNGNGNGNGEGEEEGE 93
Group Class [ NG 50% Group Class [ NG 7 5%
Private Class [ NRNRNBMD S6% Private Class [ NN 54%
prerecorded [N 7 5% pPrerecorded [N 75%
Teacher Call [ NNNEEE © 1% Teacher Call [N 55%
Radio [N 50% Radio IR 75%
IR I 7% 1vR I 78%
sms [ 71% svs I 80%
Smartphone App [N 65% Smartphone App [ NN 51%
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We also asked caregivers to select the top 3 among the offered options that they would like their children
to participate in. The most popular learning modalities are take home packs (76.3%), free in-person group
lessons (58.5%), and private classes with a tutor for a fee (53.4%). These three modalities are the most
popular among caregivers from all types of schools, except for Sierra Leone public school students, where
radio lessons (53.8%) are preferred over in-person group lessons (36.0%).

b. Willingness to pay for private classes (Ghana and SL Private only)

We asked caregiversin Ghana and in private schools in Sierra Leone whether they would send their children
to private classes with a tutor for a fee during future school closures due to COVID. Majority (78.8%) of
caregivers in Ghana and Sierra Leone (80.7%) reported that they would be willing to, with 54.7% and 79.9%
respectively willing to send their children to lessons every day. We also asked caregivers if they would be
willing to send their children to private classes outside the school year period, and similar numbers of
caregivers said that they would (76.3% in Ghana and 80.9% in Sierra Leone).

c. Willingness to send children to community classes (Liberia only)

We asked caregivers in Liberia whether they would be willing to send their children to community classes
during future school closures. We found that 96.6% of caregivers are willing to send their children to free
group lessons run by a school teacher; 85.3% are willing to send their children to those classes daily, and
the remainder would prefer to send their children to group classes less frequently. Most (91.2%) of
caregivers in Liberia would allow their children to participate in pre-recorded lessons broadcast on a
speaker to a group of students by a facilitator. 79.2% of caregivers would be willing to send kids to
broadcast lessons daily near the child’s home.

d. Experience with take home packs in Liberia 2020

To facilitate remote learning efforts for students around the country, RAN repurposed student workbooks
and distributed them as study packs to caregivers of students from pre-primary grades to Grade 5 across
87 LEAP schools in Liberia.

On average, 57.3% of caregivers of students from ABC to Grade 5 remember having received the take-
home packs. Only 6 of those respondents say that they have not used the packs. 93.3% of students who
used the packs reported that they returned them to teachers for grading, and 94.3% of students who
returned the packs received grades on them.

As most of the students who received home packs are young (~11.2 years old), 89% of them received help
with the packs from relatives. This help came from a variety of people, especially students’ fathers (27.5%),
siblings (26.4%) or another family member (16.6%).

Caregivers mostly found the packs very effective (93.8%) and engaging (91.8%) in supporting students'
learning during school closures.
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3.4 Additional support for students

3.4.1 Learning barriers across RAN schools

To assess the prevalence of learning disabilities in RAN’s student population, we administered the 6-item
Washington Group Short Set of Disability Questions (WGQ)* to caregivers and report the results in Figure
7.

Figure 7: Prevalence of disabilities (% of caregivers saying their child has at least ‘some’ difficulty
with the following)

Ghana Liberia
oy [ 225 vy [ 19%
sight[ | 7% sight[] 3%
Hearing [l 4% Hearing D 3%
Mobility | 1% Mobility [] 1%
Focus :’ 8% Focus[l 5%
Self-Care[ ] 7% Self-Care[ | 10%
Communication :’ 6% CnmmunicatmnD 3%
SL_EIC SL_Private
Any| 30% Ay 21w
sight[] 5% sight[ ] 8%
HearingD 3% Hearing[l 1%
Mobility [] 2% Mobility[] 1%
Focus I:l 16% Focus I:l 6%
Self-Care [:l 8% Self-Care I:l 6%
Cnmmunicatinn:] 10% Cummunicatinnlj 4%

We found that 25.2% of caregivers reported that their child had at least one learning disability, with
difficulties with self care being the most common. Communication, focus, and difficulties seeing were also
amongst the most cited learning barriers.

3.4.2 School safety and reported abuse

We asked caregivers about their perceptions of children’s safety at Rising Academy schools concerning
general safety, corporal punishment, and sexual abuse. Overall, reports are generally positive with
perceptions of safety improving since RAN took over schools, though there remain some reported
instances of corporal punishment and sexual abuse.

General safety
In terms of general safety, 62.2% [60.1%, 64.3%)] of caregivers rated the school environment as very safe

(Ghana: 38.2%; Liberia: 63%,; SL private: 75.9%; SL public: 74.4%). Most (75.4%) caregivers perceive that
their children are safer after schools reopened than they were before school closures.

12 \Washington Group Short Set of Questions
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https://www.cdc.gov/nchs/data/washington_group/WG_Short_Measure_on_Disability.pdf

For those who mentioned that the school environment is not safe, their concerns were mostly around the
surrounding area (37.8%), as well as the school not having measures in place to protect students, ranging
from teachers not protecting them to poor water quality, bad infrastructure and overcrowding in the
classrooms (47.2%).

Corporal punishment

We observe that 8.7% of caregivers report hearing about teachers beating children at school for
misbehaving. Concerning their own child, 6.8% of caregivers say that their children have received corporal
punishment at school (Ghana: 8.3%; Liberia: 3.5%; SL private: 5.1%; SL public: 12.4%). Among this subgroup
of caregivers, 43.1% mention that their children are beaten at least once a month or a few times per week
(38.5%).

Sexual abuse

We also observe that 1.7% report having heard of children being sexually abused at school and fewer (0.6%)
mentioned that their children were specifically abused at school. The differences across genders and school
type are not significant.

Rising Administration's impact on child safety

For students in Liberia and Sierra Leone EIC schools, we asked caregivers to report the change in child
safety in their school relative to before RAN took over the school.

In Liberia, 54.5% of the caregivers interviewed had enrolled their children in the school before RAN began
administering it. Caregivers perceive that the schools are generally safer (87.2%) now than before RAN’s
administration, though this appears to be driven neither by changes in the prevalence of corporal
punishment nor by changes in the prevalence of sexual abuse.

Figure 8a: Risk of abuse, after RAN took over school vs before (Liberia)*

2% 0% 3% 23% 21% 24% 17% 17% 18%

100% ==

80%
19% § 15% B More
] Same
I Less
[ ] None

17%
60%

40%

59%]| [58% | |60%

20% 45%| |47%| 43%

0%
All Boys  Girls All Boys  Girls All Boys  Girls

General Corporal Sexual

13 For perceptions of general risk, caregivers were required to specify whether the risk had increased, stayed the same, or decreased. “No
risk” was not an option for this question.
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In Sierra Leone, 88.1% of the caregivers interviewed enrolled their children in the school before RAN began
administering it. In general, caregivers perceive that schools are safer (88.7%) now than before RAN’s

administration.

Figure 8b: Risk of abuse, after RAN took over school vs before (SL Public)**

2% 3% 1% 21% 24% 19% 11% 11% 12%
100%
80%
I More
60% [ same
I Less
[ None
40%
0,
61% 67% .
48% | |51%| | 450 26%
20% 45%
0% . - -
All Boys  Girls All Boys  Girls All Boys  Girls
General Corporal Sexual

In SL public schools, 50% of respondents reported that school staff have shared information concerning
school safety and child’s protection (Ghana: 38.9%,; Liberia: 51.5%; SL Public: 52.0%; SL Private: 59.5%).

*Ibid

wbisuial



4 Discussion and
Recommendations

The results from the first and second rounds of data collection show that school closures have negatively
impacted educational outcomes. While enrollment and attendance have remained high in all three
countries, the number of caregivers who cite COVID-19 as a barrier to enrollment has increased since the
beginning of 2021. Furthermore, time spent on educational activities has also been impacted, with little or
none of the time spent on educational activities at school being substituted with educational activities at
home during school closures.

In light of these findings, understanding the needs and preferences for remote learning is crucial in order
to mitigate further disruptions in education from future school closures. The results from this round show
a low prevalence of high-tech tools in a majority of households, as well as a preference towards low-tech
tools for distance learning, suggesting the need for a careful assessment of potential remote learning
strategies that leave no child behind.

Finally, while schools are generally perceived as safe places, with improvements in that dimension since
RAN came into management, there remains scope for further improvement. Despite the existence of
policies aimed at reducing the use of corporal punishment in schools, this practice is still widely spread in
countries like Liberia. In order for policies to be more effective, these need to be accompanied by
monitoring and accountability mechanisms that allow RAN to act and respond to cases of corporal
punishment.

Based on these findings we recommend that RAN:

1. Communicate the measures being taken in schools to keep children safe during COVID. While
enrollment and attendance rates are high, the most common reason for not enrolling children is concerns
about COVID. These concerns have increased since earlier this year, especially in Liberia, where schools
closed early due to the recent increase in COVID cases. Establishing protocols in schools to keep children
safe from COVID and communicating them to caregivers may reassure caregivers about the safety of in-
person schooling, and increase their likelihood of sending their children to school.

2. Support home learning activities and engage caregivers in the process. School closures during COVID
have led to severe learning loss in West Africa as many families have been unable to take advantage of
opportunities for distance learning. School providers can support caregivers in creating an environment
conducive to learning at home. Ensuring that all children have access to basic learning materials like pencils
and paper, and a dedicated space for studying are critical to enabling learning at home.

2.1. Distribute and repurpose student workbooks and other materials to be distributed as study
packs. Caregivers in Liberia found the study packs to be very effective in supporting learning activities
during school closures. Extending the distribution of these packs to all grades and to other countries can
encourage learning activities at home.

2.2. Improve existing study packs and provide teacher support. Caregivers mentioned that study
packs could be improved by including more reading materials and subject textbooks as well as more
practice exercises for students to work at home. Creating spaces for students to track progress and receive
teacher support on the lessons included in the study packs can also contribute to keeping students engaged
and to monitor that learning is happening at home.

22

wbisuial



3. Effective distance learning requires a multi-modal approach that can reach both the children who can
access edtech technologies and those who cannot.

While most children have access to basic learning materials, there are significant disparities in access to
technology based tools. Ensuring that no child is left behind will require the use of a mix of technologies
that take into account the realities of each country and school type. A multimodal strategy would be
consistent with the preferences cited by caregivers for the use of low-tech options in remote learning. An
inclusive distance learning strategy should also take into account the prevalence of different types of
learning disabilities in each school’s student population.

3.1. Implementing a distance learning curriculum over smartphones, or other technology
enabled tools, needs to recognize the restricted availability of these tools in some contexts. To
implement such a strategy RAN would need to:

e Recognize which families would be eligible to participate and identify the places
where such a program would be more appropriate (e.g., urban vs. rural, public
vs. private, etc.). If it is to be assumed that all students without a phone number
in RAN’s database do not have access to a smartphone, then a distance learning
curriculum over smartphones would only reach roughly 25 percent of students.

e Train and allow children to engage comfortably with technology-based learning
tools, or provide caregivers with instructions on how to train their children.
About one third of smartphone owners mentioned that they would not want
their children to use smartphones for educational purposes because of
concerns about breaking the phone or not knowing how to use it. Providing
clear instructions and manuals on how to access and interact with learning
materials may allay some of these concerns, as well as showing caregivers how
to disable other applications not intended for learning on the phone.

e Identify the right channel for sharing learning materials. Caregivers were more
likely to have access to social media platforms on their smartphones than other
more traditional methods of digital communication, such as email. Ensuring that
learning strategies are tailored to the most prevalent method of communication
used in each country, and by type of school, can facilitate the delivery of remote
learning.

4. Incorporating safeguarding can contribute to making schools a safer environment. While most
caregivers do not report being concerned with safety in schools, they also agree that RAN’s efforts have
contributed in making schools a safe environment. Continuing with these efforts and implementing
safeguarding measures, as well as support structures for students suffering from violence, can improve
safety in schools.

5. Identifying students with learning disabilities and tailor instructional strategies around these.
Addressing the needs of students with disabilities, and creating spaces that are conducive for learning, can
also contribute to the goal of making schools a safer and more inclusive environment. RAN should monitor
and assess the prevalence of disabilities amongst its students to better structure the delivery of education.
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5 Appendix

Appendix 1: Attendance and Retention

Table 1.a: Enrollment decisions across subgroups

Enro.llfnent All Cl Ghana Liberia SL (EIC) L Boys Girls Public  Private
decisions (Priv)

. )

Studentsaren’t ) o, [21%3 1, 0 45w 05% | 0.6% | 21% | 3.6% | 31% | 2.0%
enrolled A%]
: . \

Willenrollin o oo [99%, ' gg30. ' 993%  09.8%  99.1% = 99.5% = 99.1% = 99.5%  98.6%
school next cycle 99.6%]

S 186% P 200 158% | 21.6% | 17.5% | 167% @ 205% @ 17.8% | 20.8%
schools 20.2%)]
2.29

UL 329% | 22% 1 geo | o6% | 03% | 04% | 46% | 19% | 19% | 6.5%
attendance 4.2%]

Table 1.b: Students’ reasons for not re-enrolling
E L
nro_llfnent All Cl Ghana Liberia SL (EIC) S Boys Girls Public  Private
decisions (Priv)

Financial o [0%, o o o o 0 o 0 o

diffioultins 182% | goip  242%  156% | 295%  329%  237%  237%  165%  24.9%
11.49

Moving away  23.6% [35;,//"]' 71.0% = 10.9% = 353% @ 412% = 20.6% = 20.6% @ 12.4% | 68.5%
. (]
0,

Healthissues  16.3% 3[505{’,}] 00%  201% = 233% @ 00% @ 13.3% @ 13.3% = 203% @ 0.0%
. (]
0,

Fear of COVID-19  25.1% ‘[:31'56% 00%  33.4% @ 0.0% | 00%  292% 292% 313% | 0.0%
. (]

P::f:‘::;’/ 4.9% N/A = 00%  66% | 00% @ 00%  7.8% | 7.8% @ 62%  0.0%
0,

Other 12.0% 2[30//"] 48% | 13.5% @ 12.0% @ 259% = 55% = 55% = 13.4% @ 6.6%
) 0

Table 1.b: Statistics above are based on n=82 caregivers who mentioned that their children were not enrolled in school at
the time of interviewing. Enrollment options included: school year ended, schools closed due to COVID-19, and students
graduated.
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Reasons for
students
switching school

Moving to JSS or
SSS

Moving away

Distance

Dissatisfaction
with the school

High cost of
schooling

Other

Table 1.d: Students’ reasons for not attending school regularly

Reasons for
irregular
attendance

Financial issues in
household

Distance

Sickness/Health
issues

Fear of COVID-19

Pregnancy/Marria
ge

Child chose not go

Other

Table 1.c: Students’ reasons for switching schools

All

38.9%

27.4%

8.8%

10.0%

4.8%

10.1%

All

40.0%

7.4%

15.6%

1.1%

0.8%

31.7%

14.0%

c

[34.7%,
43.1%]

[23.3%,
31.5%]

[5.9%,
11.7%]

[6.7%,
13.3%]

[3.0%
,6.6%]

[7.5%,
12.6%]

Cl

N/A
[0%,
25.1%]

[0%,
51.9%]

N/A

N/A
[12.5%,
50.9%]

[0.0%,
51%]

Ghana

23.4%

28.5%

14.1%

12.2%

12.0%

9.8%

Ghana

65.4%

3.0%

16.4%

0.0%

0.0%

18.2%

11.6%

Liberia

37.1%

32.3%

7.3%

11.5%

0.6%

11.3%

Liberia

3.3%

14.2%

15.7%

2.9%

2.0%

53.7%

15.8%

SL (EIC)

60.4%

21.1%

4.7%

4.8%

0.3%

8.8%

SL (EIC)

53.1%

0.0%

0.0%

0.0%

0.0%

0.0%

46.9%

SL
(Priv)

8.9%

21.0%

18.2%

16.0%

26.5%

9.4%

SL
(Priv)

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

Boys

38.9%

25.0%

10.7%

11.4%

5.6%

8.3%

Boys

37.0%

7.9%

13.1%

1.6%

0.0%

41.0%

12.0%

Girls

38.9%

29.2%

7.3%

8.9%

4.2%

11.5%

Girls

47.1%

6.0%

21.6%

0.0%

2.7%

9.8%

18.6%

Public

46.8%

27.6%

6.2%

8.7%

0.4%

10.2%

Public

5.9%

13.4%

14.9%

2.7%

1.9%

50.9%

17.4%

25

Private

20.0%

26.8%

15.1%

13.1%

15.3%

9.7%

Private

64.5%

3.0%

16.1%

0.0%

0.0%

17.9%

11.5%

Table 1.d: Statistics above are based on n=74 caregivers who mentioned that their children attend school less than 5 times

a week.
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Table 1.e: COVID-19’s impact on final exams

[8.7%,
11.5%]

0, [84'6%' 0, 0, 0, 0, 0, 0,
893% | o400 B48% | 758% | 99.4%  991% | 893%  89.3%
. ()

10.1% 4.0% 8.3% 16.1% 18.9% 9.9% 10.3% 11.1% 7.9%

[»)
10.0% ﬁéo//"] 9.9% = 0.0% @ 221%  303%  8.9% | 11.1%  7.8% | 153%
. ()
0, [96'0%’ 0, 0, 0, 0, 0, 0, 0, 0,
74% | gggyy  957% 0% | 988%  957% | 955%  93.8%  98.8% & 95.7%
. ()
0, [90'8%’ 0, 0, 0, 0, 0, 0, 0, 0,
BT% | geen] 0% 0% | 92.9%  96.9% | 94.3% | 93.3% | 92.9% | 96.9%
. (1)

Table 1.f: Caregivers’ perception of students’ performance

[70.0%,
74.1%)

[15.7%,
18.9%)]

[9.3%,
12%]

Table 1.g: Caregivers’ perception of students’ well-being

(78.7%,
82.0%]

[13.4%,
16.6%]

[3.8%,
5.4%)

s the child able to make friends at school?

(63.0%,
67.0%]

[28.6%,
32.6%]

[3.6%,
5.1%]
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Appendix 2: Student activities during school closures

9.1%

[8.1%,
10.2%)

1.5%

6.4%

18.6%

15.9%

Table 2.a: Learning activities during school closures in 2020

8.7%

9.5%

[46.2%,
50.6%]

[16.3%,
19.3%]

[2.6%,
4.4%]

[21.9%,
25.6%]

[4.3%,
5.9%]

[10.8%,
13.9%]

[0%1

0.3%]

0.2% 0.4%] 0.0% 0.2% 0.5% 0.0% 0.2% 0.2%

7.9% [865;3";?], 5.2% 6.0% 9.2% 21.5% 7.1% 8.6% 7.1% 9.7%
6.4% [7553;{:]' 10.5% 7.8% 1.9% 1.5% 7.4% 5.4% 5.7% 8.0%
0.2% O[(;ZZ] 0.0% 0.4% 0.0% 0.0% 0.1% 0.3% 0.2% 0.0%
0.5% [0'3;3'0'8 2.2% 0.0% 0.2% 0.2% 0.6% 0.4% -
0.1% [0%, 0.6% 0.1% 0.0% 0.0% 0.2% 0.1% 0.0% 0.4%
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Table 2.b: Learning activities in Liberia during school closures in 2021

5.8% [4.1%, 7.5%] 6.4% 5.1%
54.4% [51.2%, 57.7%] 57.3% 51.5%
22.8% [20.4%, 25.2%] 22.3% 23.4%
0.2% [0%, 0.3%] 0.3% 0.0%
27.7% [24.6%, .30.7%] 28.6% 26.7%
3.5% [2.4%, 4.6%] 4.0% 3.0%
16.2% [13.5%, 18.9%] 17.9% 14.5%
0.2% [0%, 0.4%] 0.2% 0.2%
6.9% [5.4%, 8.5%] 6.8% 7.1%
4.9% [3.5%, 6.3%] 3.9% 6.0%
0.7% [0%, 1.4%] 0.2% 1.2%
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Table 2.c: Other activities students engaged in during school closures in 2020

‘ 43.3%

[69%,

0, 0, 0, 0,
72.2%] 67.0% @ 883% | 47.3% @ 49.3%

70.6%

[40.6%,
44.7%)

42.6% 49.8% = 52.7% @ 25.4% 18.0%

41.0%

[11%,

0, 0, 0, 0,
13.7%] 9.4% 16.0% 8.5% 10.5%

12.3%

[12.4%,
15.2%]

[8.8%,

0, 0, o, o
lia) A0%  150% | 83%  28%

10.1%

[0.9%,
1.7%]

[0.1%,
0.5%]

[0%1

0.3%] 0.0% 0.0% 0.2% 1.0% 0.1% 0.2% 0.1% 0.3%

0.1%

(0%,

0.4%] 0.2% 0.3% 0.1% 0.0% 0.1% 0.3% 0.2% 0.2%

0.2%

(0%,
1.2%]

0, [1'1%’ 0, 0, 0, 0, 0, 0,
LS% | g | LO% | 0% 25%  74%  16% | 14%
. (]

Table 2.d: Other activities students engaged in during school closures in Liberia in 2020

0.6% 0.0% 0.4% 1.6% 0.6% 1.1% 0.2% 0.8% 0.2%

[84.3%, 88.4%]

[46.8%, 53.1%]

17.2% [14.6%, 19.8%]

16.5% [14%, 19%] 18.5% 14.4%

15.9% [13.3%, 18.5%] 14.9% 16.9%
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Appendix 3: Learning tools available to students

[91.5%,
93.8%]

Table 3.a: Low-tech learning tools available to students

[81.0%,
84.4%)

[41.3%,
45.7%]

[43.9%,4
8.4%]

[8.1%,

{*)
10.5%] 14.3%

9.3%

4.1%

7.8%

34.4%

9.5%

9.1%

[65.3%,
69.4%]

[59%,

0,
6329  650%

61.1%

61.3%

55.3%

68.6%

59.9%

62.2%

[0.0%,
0.5%]

[0.8%,

0,
LI% )ty

0.4%

0.2%

3.2%

1.6%

1.0%

1.2%

1.2%

0.8%

[39.6%,
43.7%]

Technology-based learning tools

[58.4%,
62.6%]

[5.6%,
7.7%]

[40.1%,

10.4%)

44.3%)
0,
32.7% [33::0//"] 66.7% = 7.1% | 43.0% @ 77.0% @ 31.7% @ 33.6%
. (]
0
91%  U79% 1360 118% | 3.0% 11% | 94% | 89%

8.8%

10.1%
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Table 3.c: Smartphone penetration in the RAN population

a. Description of the household smartphone

(»)
41.7% [43:760//3' 48.5% @ 26.4% @ 52.3% | 87.6% 42.5% 40.8%
. (]

40.7%

Who owns the smartphone

[37.0%,

0,
44.3%] 34.2%

51.4%

39.9%

30.4%

45.3%

35.8%

[32.7%,38.8%] 41.2%

27.9%

35.2%

44.6%

36.0%

Functionalities of the smartphone

11.7% [9.3%, 14.2%]  12.4% @ 12.7% @ 13.5% @ 5.6% | 11.0% 12.5% 13.1% 9.6%
6.8% | [4.7%,9.0%] 9.6% 6.1% 1.0% @ 16.0% @ 7.7%  6.0% -
5.0%  [3.1%,6.9%] 2.6% 1.9%  10.5% | 3.5% | 56% 4.4%  6.2% 3.0%

92.9% [90.3%,95.5%] 99.3% @ 89.3% @ 91.6% | 93.5% 91.8% 94.1%
98.2% [97.4%,99.1%] 99.5% @ 98.5% @ 96.8% | 98.6% 98.4% 98.1% 97.6% @ 99.2%
[94.4%,
95.8% 97.3%] 96.3%  94.6% @ 95.3% @ 98.4% 95.9% 95.8% 95.0% 97.2%
. 0
0,
93.2% [:51220//3’ 99.4% @ 86.9% @ 91.6% @ 98.8% 94.5% 91.9%
. 0
[96.1%,
97.0% 98.0%] 98.4%  96.5% @ 96.4% @ 97.1% 96.3% 97.8% 96.5% @ 97.9%
. 0
93.4% [92.1%,94.8%] 97.4% @ 91.0% @ 92.1% | 94.6% 92.9% 94.0% 91.6% 96.2%
5.7%  [3.9%,7.4%] 4.1% 8.5% 3.9% 48% | 54% 6.0% 6.4% 4.4%
[48.2%,
53.4% 58.2%] 67.6%  55.6% @ 50.9% @ 32.5% 52.6% 54.2% 53.5% @ 53.2%
. 0
[35.5%,
40.2% 45.0%] 28.1%  34.6% @ 44.7% @ 62.0% 41.0% 39.5% 39.2% @ 42.1%
. 0
0.7% @ [0.4%,1.0%] 0.1% 1.3% 0.6% 0.7% | 1.1% 03% 0.9% 0.3%
Which apps are available on the smartphone
0,
[87282"//0], 92.0% = 51.5% @ 95.1% @ 98.9% | 81.7% 83.3%
. 0
[27.2%,
34.6%] 32.9%  35.3% @ 25.2% @ 30.5% 31.4% 30.3% 30.2% @ 31.9%
. (]
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(81.0%,
83.2% 71.9%  90.5% | 83.7% | 84.5% |85.6% 80.7%
85.5%]
5.8% | [4.2%,7.4%) 7.3% = 85% | 4.6% @ 09% | 4.6% 6.7% 65%  4.5%

b. Using the smartphone for school

[7.6%, 12.5%]

3.0%

5.1%

Best time for the smart

26.9%

phone to

7.4%

be used

10.6%

65.4% [61.9%,68.9%] 78.6% @ 65.5% @ 51.4% 71.9% 68.6% 62.2%
Reasons why the child cannot use the phone to study
[16'6%’ 0, 0, 0, 0, 0, 0, 0, 0,
27.2%] 9.7% | 24.7%  23.7% @ 23.4% 24.5% 19.7% 24.1% | 16.1%
[25'1%’ 0, 0, 0, [ 0, 0, 0, 0,
36.6%] 18.0% @ 46.5%  30.0% 12.4% 37.2% 25.7% 36.8% @ 15.4%
6.5% [4.4%,8.6%] 10.8% @ 10.2% @ 43% 0.7% 10.2% 3.5% 6.7% 6.0%
[35'6%’ 0, 0, 0, 0, 0, 0 0 0,
49.1%] 59.7% @ 44.1% 34.1% 45.7% 34.9% 48.4% 38.2% @ 53.1%
3.1%  [1.5%,4.7%] 2.2% 82%  08% @ 0.0% | 33%  29% 3.8% 1.1%
2.5%  [1.4%,3.6%] 0.0% 81%  03% 0.0%  2.6% 25% 3.5% 0.0%
1.6% [0.2%,2.9%] 0.0% 0.0%  3.7% 0.0% | 1.7% | 1.5%
1.6%  [0.6%,2.9%] 0.0% 0.0% @ 0.4%  11.2% 2.0% 13% 0.2% 5.3%
[2.7%,7.2%] @ 6.2% 0.0% @ 82% 4.0% @ 4.3% 5.4%

9.5%

[5.4%, 10.0%]

2.3%

12.4%

9.2%

6.5%

7.7%

7.8% -

[49.7%,

60.2%] 68.5%  55.3%  44.3% 46.6% 54.3% 55.7% 50.5% | 60.3%
[22'3%’ v) 0, 0, 0, 0, [») 0, 0,
32.2%] 26.2% @ 27.2% 19.6% 39.5% 27.4% 27.1% 23.9% | 31.2%

N/A 2.26 3.37 217 404 | 276 3.03 283 2.94
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Table 3.d: Handset penetration in the RAN population

a. Description of the household handset

. ‘
60.5% [6528;,//0]' 36.5% @ 72.2% @ 61.8% @ 41.9% |59.7% 61.4%
. (]

Who owns the handset

[40.9%,
46.3%)

[40.8%,
46.7%)

[3.5%, 5.6%] 4.6% 3.6% 5.1% 128%  4.0% 5.1%

3.3% [1.9%,4.6%] 3.1% 3.7% 1.5% 81% | 4.4% 2.3%

3.0% ’ 4.6% \

4.6% 5.8%

4.8% [3.9%,5.7%] 3.3% 2.3% 9.9% 11.5%  42% 5.4%

Functionalities of the handset

[94.2%,

0,
95.1% 96.1%]

96.2% @ 97.6% @ 91.6% @ 82.1% 95.8% 94.5%

97.3% [96.5%, 98.1] 98.9% @ 98.7% @ 92.7% = 99.5% |97.9% 96.6% 96.9% & 99.0%

0,
[:;'23;//"]' 94.8%  85.4% 82.3% 96.8% 88.6%
. (]
[93.4%,
os.oy] | 952%  937%  96.3%  96.1% 96.0% 93.4% 945% 95.5%
. (]

b. Using the handset for school

[51.6%,
57.4%]

53.4% 55.6%

Reasons why the child cannot use the handset to study

[21.7%,
29.0%]

(34.4%,
44.3%)

28.3% | 44.3% | 35.0% 16.1% 42.6% 36.1%

[7.0%,

13.0%] 149% 12.4% 3.8% @ 15% @ 9.8% 10.2%

[31.9%,

41.6%) 49.1% @ 33.7% 40.1% @ 35.6% 38.3% 35.2% 35.6% @ 44.9%
. (J
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4.7% [::;f’]' 0.0% 77% | 00% @ 0.0% @ 3.2% 6.3% 55% 0.0%
1.8% [;J;Zo]' 4.9% 08%  32% 11% 07% 29% 15% 3.7%
0.5% E:());;f]' 0.0% 0.0% @ 02% @ 10.6% 0.4% 06% 0.1% 3.3%
6.5% [8427‘?]' 0.0% 85%  33% 89% 65% 6.4% 7.0% 2.8%
0.4%  [0%,0.9%] 0.0% 03% | 04% 4.0% | 08% 0.1% 0.3% 1.2%
3.4% [513;?]’ 4.6% 19% @ 62% @ 79% | 3.8%  3.1% 3.1% 5.6%

Best time for the handset to be used

[5.9%,

9.5%] 0.4% 4.7% 19.7% 83% | 7.1% 8.3%

[18.0%,

24.8%)] 4.5%  30.6% @ 11.4% 5.6% 20.3% 22.4%

[41.6%,
50.2%]

61.0% | 44.5% | 42.2% 36.6% 47.1% 44.8%

43.8% @ 55.0%

[21.3%,
28.7%]

34.1% | 20.1% | 26.8% 49.5% 25.5% 24.5%

N/A 3.61 4.13 2.64 6.19 | 4.07  3.56

Table 3.e: Radio penetration in the RAN population

a. Description of the household radio

Who owns the radio

[60.7%,

6715 | O57% 696% | 625%  54.8% 666% 61.2%

[23.9%,

29.2%] 38.8%  24.2% @ 21.6% 35.3% 24.1% 29.0%

[1.6%,5.0%] 1.9% 2.9% 5.1% 1.8% 35% 3.1% 3.8% 1.8%

0.8%  [0.1%, 1.5%] = 0.0% 1.2% 0.1% 1.9% 1.3% 03%  0.7% 0.9%

5.5%  [4.3%,6.6%] 3.6% 2.1% 10.6% 6.3% 45% 6.4% 5.6% 4.9%
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Functionalities of the radio

[90.8%,
94.1%)

95.7%

91.7%

92.4%

92.1%

93.6% 91.3%

91.9%

94.0%

[92'8%’ 0, 0, 0, 0, 0, 0, 0, 0,

95.6%] 95.9%  93.2% @ 94.2% @ 96.6% 93.8% 94.7% 93.6% | 96.2%

[95.8%,

98.3%] 98.8%  96.8% = 97.0% @ 95.9% 97.1% 97.0% 96.9% @ 97.4%
. (4

b. Using the radio for school

29.2%

[0.717,0.774]

Reasons why the chil

[23.4%,

63.0%

72.9%

83.0%

71.5%

d cannot use the

75.8% 73.3%

radio to study

67.0%

[11.6%,

Best time for the radio to be

used

35.0%] 29.8%  449% @ 88% 44% 28.1% 30.3% 33.9% @ 19.4%
40.5% [:’7355;0]' 39.6% | 55.9%  28.8% 5.3% 43.9% 37.4% -
8.9% [4.7%,13.1%] 12.3% @ 11.6% @ 4.9% 08%  87% 9.2% 9.6% 7.6%
37.1% [30.9%,43.3%] 48.8% @ 31.5% 31.5% 48.7% |40.4% 34.1% -
0.8%  [0.0%, 2.1%] @ 0.0% 0.0% @ 3.2% 15% 05% 11% 1.0% 0.6%
4.8%  [2%, 7.6%] 1.7% 0.0% 11.1% 17.1% 4.6% 5.0% -
0.5% N/A 0.0% 0.0% @ 2.6% 00%  0.0% 10% 0.8% 0.0%
1.1% [0.3%,1.8%] 0.0% 0.0% 07% 73% 07% 15% 0.2% 3.0%

17.0%] 12.1% @ 8.4% 21.5% 17.8% 13.5% 15.2% 14.1%  14.9%
[11:3(1;{0]' 71% | 133% | 146% 9.6% 11.2% 14.1% 13.9% | 8.4%
[;_,8;:]]' 26.7% @ 585% | 32.1% 21.4% 43.0% 40.5%-
[323500?]' 54.1% @ 19.8% 31.8% 51.3% 32.3% 30.1%

N/A 3.72 3.21 2.52 420 | 3.07 321 290 3.96
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Appendix 4: Remote Learning Opportunities

Table 4.a: How appropriate and

[92.9%,
94.7%]

Take home packs

useful are the following learning options
| i

[3.9%, 5.4%]

[1.1%, 2.0%]

(85.3%,
88.2%]

COVID-safe in person classes taught by a tea

85.5%

92.6% @ 80.0% @ 74.7%

87.4%

[7.4%, 9.8%)

12.7%

6.6% 8.5% 11.1%

8.2%

9.0%

[3.9%, 5.4%]

[74.8%,
78.3%]

1.8%

[

80.3%

rivate lessons with

0.7% | 11.5%  14.2%

69.3% @ 85.6% @ 84.0%

4.3%

a tutor for a fee

76.1%

4.9%

77.0%

[16.1%,
19.4%]

15.2%

25.4% 7.6% 8.7%

18.7%

16.8%

[4.8%, 6.5%]

[69.0%,
72.9%]

4.5%

52.2%

5.3% 6.8% 7.3%

73.6% | 77.9% | 77.9%

5.2%

Pre-recorded content shared over speaker

71.0%

6.1%

70.9%

[18.2%,
21.5%]

36.2%

20.7% @ 9.6% 6.7%

18.9%

20.8%

9.2%

(8.0%,
10.5%]

(38.5%,
42.5%)

11.6%

35.2%

5.7% 12.5% = 15.4%

23.4% @ 65.4% @ 81.1%

Content through smartphone

10.1%

40.5%

8.4%

40.5%

[21.2%,
24.7%)

32.6%

28.4% = 9.0% 9.9%

23.6%

22.3%

[34.5%,
38.6%]

32.2%

48.2%  25.6% 8.9%

Calls from teacher

35.9%

37.2%

21.8%‘ 26.2% \
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[54.4%, 9 9 [ o, [ [ o 3.19
58.6%) 40.6% @ 45.6% @ 81.1% 85.0% 55.4% 57.5% 57.7% @ 53.1%
0,
27.5% [2295.;,//0], 40.9% @ 34.9% 9.2% 7.1% 28.9% 26.1% 26.1% @ 31.4%
A%
)
[]:.I-;:,//O]’ 18.5% @ 19.5% 9.8% 7.9% 15.7% 16.3% 16.2% @ 15.5%
6%

SMS/texts from teachers with lessons

0,
Tgs'lﬂ//"]' 281%  37.3% | 70.6%  79.7% 45.5% 48.6% A48.7% = 42.6%
. 0
[28.4%, 9 9 %  11.6% 32.1% 28.5% 28.7% 34.6%
| HBT% 6% 113%  1L6% 32.1% 285% 287%  34.6%
[20.8%, 9 9 9 % 22.4% 22.9% 22.7%  22.7%
yasy | 282% 250%  181%  B8% 224% 22.9% 227% 22.7%

[46.6%,
50.8%]

IVR lessons over the phone

[27.7%,
31.5%]

[19.9%,
23.5%]

[50.2%,
54.3%]

22.1%

24.0% @ 19.9% @ 11.9% 23.5%

Radio-lessons

19.9%

[24.4%,
27.9%]

[19.7%,
23.5%]

[74.7%,
77.9%]

[56.4%,
60.5%]

59.6%

[51.2%,
55.6%]

[24.5%,
28.0%]

[19.9%,
23.4%]

[13.6%,
16.5%)

22.6%

19.3%

55.2%
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0, [13'3%' 0, 0, 0, 0, 0, 0,
W% ooy A% 168% 168% 223% 144% 15.3%
. (]
[y [12'8%’ 0, 0, 0, 0, 0, 0, 0, 0
4% oo 177%  157% 103%  110% 13.6% 152% 13.9%  158%
. (]
0,
8.2% [9731;"] 57%  92% | 69% @ 12.7%  82%  8.2%
. (]
0,
0.9% [f;//"]' 11% | 01%  23% 04% | 0.8% 1.0%
. (J

Table 4.c: Caregivers’ willingness to pay for private classes with a tutor

(76.2%,
82.4%)

How often would caregivers pay for these classes

[1.1%, 3.5%] 2.9% 0.6% 2.4% 2.2%

0,

36.2% Ef;//o]' 42.3% 19.6% 36.2% 36.2%
B (1]
[s)

61.5% [65:737/0]1 54.7% 79.9% 61.4% 61.6%
. (1)
0,

[74.5%, 76.3% 80.9% 82.5% 73.0%

80.8%]

How often would caregivers pay for these classes

[0%, 0.3%] 0.1% 0.4% 0.2% 0.1%

2.6% [1%, 4.2%] 3.5% 0.4% 2.4% 2.9%
0,

34.0% [_9’28965;]' 41.5% 14.1% 33.5% 34.5%
. ()
0,

63.2% [6588057/0]’ 54.9% 85.2% 63.9% 62.5%
. ()

Table 4.d: Caregivers’ willingness to send students to community classes

91.2% [89.4%, 92.9%] 91.8% 90.5%

How often would they send them to these classes
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2.1%

[1.3%, 2.8%] 2.6%

1.5%

18.8%

[16.3%, 21.2%] 20.6%

16.9%

[76.6%, 81.7%]

[95.5%, 97.8%]

How often would they send them to these classes

[0.4%, 2.0%]

13.5%

[11.4%, 15.6%] 13.4%

13.6%

85.3%

[83.1%, 87.5%] 85.6%

84.9%

Table 4.e: Experience with the take-home packs in 2020

[54.5%, 60.2%]

94.1%

[91.1%, 95.5%] 94.1%

92.6%

94.3%

[92.6%, 96.0%] 94.7%

93.9%

[86%, 91.4%]

Who helped with the study packs

[23.7%, 31.2%]

26.4% [22.8%, 30.1%] 23.5% 29.4%
16.6% [13.7%, 19.5%] 17.9% 15.3%
11.2% (8.1%, 14.2%] 11.4% 10.9%
9.9% [7.4%, 12.4%] 9.2% 10.6%

(6%, 10.8%]

How effective were the take-home packs

[91.9%,95.7%]

4.5%

[2.9%, 6.1%] 6.1%

3.0%
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1.2%

[0.3%, 2.2%)]

0.0%

2.4%

[0.0%, 0.9%]

How engaging were the take-home packs

[89.7%, 93.9%]

5.7% [4.0%, 7.3%] 6.0% 5.4%
2.2% [0.9%, 3.4%] 1.8% 2.5%
0.4% [0.0%, 0.7%] 0.2% 0.5%
Table 4.f: Caregivers’ suggestions to improve the take-home pack experience

27.4% [24.7%, 30%] 26.3% 28.4%
14.1% [11.6%, .16.7%] 14.2% 14.0%
20.2% [17.3%, 23.0%] 23.2% 17.1%
11.2% [9%, 13.5%) 11.6% 10.8%
[5.5%, 8.8%] 6.8% 7.5%

2.0% [1.2%, 2.8%)] 2.6% 1.3%
2.8% [1.7%, 3.9%] 1.9% 3.8%
2.3% [1.4%, 3.2%] 2.3% 2.3%
0.9% [0.2%, 1.5%] 0.4% 1.3%
0.9% [0.4%, 1.4%] 0.9% 0.8%
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Appendix 5: Additional support

Table 5.a: Learning disabilities across RAN school

[18.8%,
27.0%]

[3.5%,
5.5%]

[1.9%,
3.1%]

[0.7%,
1.5%]

[5.3%,
9.4%]

(6.2%,
8.4%]

[4.1%,
6.5%]

Table 5.b: General safety

[60.1%,
64.3%]

[28.3%,
32.1%]

[4.8%,
6.9%]

[0.5%,
1.5%]

[0.4%, 1%]

Why is the school not a safe environment?

[25.2%,
46.1%] 44.6%

[21.8%,
37.6%]
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[5.3%,
18.8%)

24.6%

11.6%

1.2%

2.2%

11.8%

12.4%

7.1%

20.1%

5.6%

[1.7%,
9.5%]

4.5%

9.9%

2.8%

0.0%

5.6%

5.7%

6.8%

3.6%

3.6%

[0.0%,
9.2%)

3.4%

6.4%

1.3%

0.0%

4.0%

3.2%

4.2%

2.7%

[0.2%,
4.1%]

1.8%

1.7%

2.3%

5.5%

1.8%

2.6%

2.0%

2.5%

(0%, 2.1%]

(3.3%,
7.0%)

[54.0%,
58.7%]

Why is the school a safe environment?

[31.5%,
35.9%]

[7.3%,
10.0%]

[0.9%,
1.8%)

[73.6%,
77.3%]

Compared to pre COVID-19 is the school safer now?

[19.7%,
23.2%]

[2.3%,
3.9%]

[7.3%,
10.0%]

Table 5.c: Corporal punishment and sexual abuse

[5.8%, 7.7%)

Frequency of child beating
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[31.5%,
54.7%)

54.1%

46.3%

40.9%

13.5%

38.8%

47.1%

43.0%

43.4%

[7.5%,
15.3%]

8.3%

24.4%

4.8%

9.5%

15.4%

7.6%

12.2%

8.6%

[26.9%,
50.1%]

35.4%

18.9%

47.2%

72.1%

34.0%

42.6%

36.4%

45.0%

[1.2%,2.2%)

[3.4%,
10.7%)

0.6% [0.3%, 0.9%]

0.6%

0.6%

0.4%

1.0%

0.3%

0.9%

0.5%

0.7%

Table 5.c: Statistics on child beating only refer to parents who reported that their children were beaten.

[17.4%,
20.6%]

Table 5.d: Caregivers’ opinion on child safety and protection

[9.0%,
11.5%]

[5.2%,
7.5%]

[3.3%, 5%]

3.4%

[2.7%,
4.1%]

1.0%

6.0%

1.2%

0.5%

3.7%

3.1%

3.2%

[2.5%,
3.9%]

0.5%

4.4%

3.2%

2.7%

3.2%

3.3%

2.3%

[1.5%,
3.1%]

0.7%

3.9%

0.9%

1.4%

2.1%

2.6%

2.3%

[1.5%,
3.1%]

1.6%

2.5%

2.7%

1.5%

2.8%

1.9%

1.7%

[1.3%,
2.2%]

1.1%

2.1%

1.8%

1.1%

1.6%

1.9%

1.3%

[0.9%,
1.7%]

3.0%

0.5%

0.4%

5.2%

1.2%

1.4%

1.2%

[0.7%,
1.6%]

1.6%

1.7%

0.2%

0.0%

1.2%

1.1%
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[0.6%,
1.1% 1.5%] 1.2% 0.8% 0.9% 29% | 11% 1.1% 0.9% 1.7%

[0.5%,
0.8% 1.2%] 1.5% 0.3% 1.5% 0.0% @ 0.7% 1.0% 0.7% 1.1%

[0.3%,
0.6%  0.9%] 1.0% 0.4% 0.8% 0.5% | 0.5% 0.8% 0.5% 0.8%

[0.1%,
0.4%  0.7%) 0.0% = 05% | 06% 02% | 0.4%  04% 05%  0.1%

Table 5.e: RAN’s impact on child safety in Liberia

[17.1%, 24.6%]

11.8% [9.0%, 14.5%]

22.6% [19.4%, 25.7%] 21.3% 23.8%

[40.5%, 49.1%]

Frequency of sexual abuse since RAN took over the school

[13.9%, 19.8%]

6.9% [3.4%, 10.3%] 6.2% 7.6%

17.3% [14.2%, 20.3%] 16.6% 18.0%

[54.1%, 63.9%]

General safety since RAN took over

[0.5%, 2.6%]

11.2% (8.3%, 14.1%] 9.3% 13.4%

87.2% [84.2%, 90.3%] 90.4% 83.7%

Table 5.f: RAN’s impact on child safety in Sierra Leone

Frequency of beatings since RAN took over the school

[13.7%, 19.9%]

wbisuiql



14.3%

[11.4%, 17.3%] 11.4% 16.8%

21.2%

[18.1%, 24.2%] 23.5% 19.2%

Frequency of sexual abuse since RAN took over the school

[44.0%, 51.3%]

[17.1%, 24.5%)

6.8%

[4.4%, 9.1%] 4.6% 8.7%

[9.0%, 13.8%]

[56.6%, 65.4%)

neral safety since RAN took over

[0.9%, 3.1%]

[6.8%, 11.8%]

88.7%

[86.0%, 91.3%]

45

wbisuiql



www. I Dinsight.org
@IDinsight

IDinsight


https://www.idinsight.org/

	Executive Summary
	Key Findings
	Recommendations

	1 Introduction
	2 Study Design
	Sample description

	3 Effects of COVID-19 on schooling
	3.1 Attendance, Retention and Performance
	3.1.1 Dropouts and continued enrollment
	3.1.2 Barriers to enrollment
	3.1.3 Students switching schools
	3.1.4 Attendance
	3.1.5 COVID-19’s impact on final exams
	3.1.6 COVID-19’s impact on student performance and well-being

	3.2 Student activities during school closures
	3.2.1 Learning activities during school closures
	Learning activities during the 2021 school closures in Liberia

	3.2.2 Other activities during school closures

	3.3 Learning tools available to students
	3.3.1 Low-tech learning tools available to students
	3.3.2 Technology-based learning tools available to students
	a. Smartphones as a learning tool
	b. Handsets as a learning tool
	c. Radio as a learning tool
	In areas where owning radio sets is common (SL public: 52.3%; SL private: 67.4%), most caregivers report that the radio is available to use for educational purposes (74.5%).

	3.3.3 Opportunities for remote learning
	a. Preferences for remote learning tools
	b. Willingness to pay for private classes (Ghana and SL Private only)
	c. Willingness to send children to community classes (Liberia only)
	d. Experience with take home packs in Liberia 2020


	3.4 Additional support for students
	3.4.1 Learning barriers across RAN schools
	3.4.2 School safety and reported abuse
	Corporal punishment
	Sexual abuse
	Rising Administration's impact on child safety



	4 Discussion and Recommendations
	5 Appendix
	Appendix 1: Attendance and Retention
	Table 1.a: Enrollment decisions across subgroups
	Table 1.b: Students’ reasons for not re-enrolling
	Table 1.c: Students’ reasons for switching schools
	Table 1.d: Students’ reasons for not attending school regularly
	Table 1.e: COVID-19’s impact on final exams
	Table 1.f: Caregivers’ perception of students’ performance
	Table 1.g: Caregivers’ perception of students’ well-being

	Appendix 2: Student activities during school closures
	Table 2.a: Learning activities during school closures in 2020
	Table 2.b: Learning activities in Liberia during school closures in 2021
	Table 2.c: Other activities students engaged in during school closures in 2020
	Table 2.d: Other activities students engaged in during school closures in Liberia in  2020

	Appendix 3: Learning tools available to students
	Table 3.a: Low-tech learning tools available to students
	Table 3.b: Technology-based learning tools
	Table 3.c: Smartphone penetration in the RAN population
	a. Description of the household smartphone
	b. Using the smartphone for school

	Table 3.d: Handset penetration in the RAN population
	a. Description of the household handset
	b. Using the handset for school

	Table 3.e: Radio penetration in the RAN population
	a. Description of the household radio
	b. Using the radio for school

	Table 4.a:  How appropriate and useful are the following learning options
	Table 4.b: Top three (3) preferred remote learning tools
	Table 4.c: Caregivers’ willingness to pay for private classes with a tutor
	Table 4.d: Caregivers’ willingness to send students to community classes
	Table 4.e: Experience with the take-home packs in 2020
	Table 4.f: Caregivers’ suggestions to improve the take-home pack experience

	Appendix 5: Additional support
	Table 5.a: Learning disabilities across RAN school
	Table 5.b: General safety
	Table 5.c: Corporal punishment and sexual abuse
	Table 5.d: Caregivers’ opinion on child safety and protection
	Table 5.e: RAN’s impact on child safety in Liberia
	Table 5.f: RAN’s impact on child safety in Sierra Leone



