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Introduction

1	 These SOEs are model schools that provide quality education and fosters a vibrant atmosphere, promoting a variety of extracurricular activities, 
enabling underprivileged children to compete with private school peers.

2	 The intervention at the school level is called Harsh Johar, and all stakeholders identify the intervention by the name of Harsh Johar.

Project Sampoorna is a multi-partner initiative led by a consortium of seven organisations in collaboration 
with the Government of Jharkhand. Piloted in 60 schools starting in 2020, under the School Health 
and Wellness Programme (SHWP), the project aims to embed a Whole Child Development (WCD) lens 
in public education with a focus on socio-emotional learning (SEL) for students in grades 6–12. By 
2022, with 9 schools phased out and 10 transitioned into Schools of Excellence (SoEs),1 Sampoorna 
was implemented in 80 SoEs under the Government of Jharkhand’s Leader School Programme 
(LSP), covering all 24 districts. The evaluation findings in this report cover the implementation of the 
programme in these 80 SoEs.

Sampoorna focuses on four primary outcomes for adolescents in grades 6-12. To achieve the 
behaviours and changes outlined below, Sampoorna has focused on developing nine socio-emotional 
skills in children - emotional resilience, critical thinking, taking initiative, responsible decision-making, 
self-awareness, self-respect, growth mindset, establishing and maintaining positive relationships, and 
empathy towards others.

1. Students can overcome negative emotional experiences: Equipping children to deal with
problems they encounter, such as gender biases, discrimination or trauma, will help them to stay
on course in the face of hardship. This is done via focusing on emotional resilience as a skill.

2. Students can solve complex problems effectively: Improving students’ problem-solving skills -
identifying and understanding a problem, and devising possible solutions to solve it - will aid their
academic and personal lives. The 3 skills in focus here are critical thinking, taking initiative, and
responsible decision-making.

3. Students strive for self-growth: Students should have the attitudes and skills, to develop and
pursue goals, academically and personally, especially with low support. This is done via focusing
on 3 skills - self-awareness, self-respect, and growth mindset.

4. Students can have positive social interactions: Bullying, ostracisation and discrimination against
students are problems in some schools. Building social and emotional skills like establishing and
maintaining positive relationships and empathy towards others will help students develop positive
social relationships and interactions with peers and adults.

To improve the nine selected socio-emotional skills, Sampoorna aims to create change at three primary 
levels to influence adolescents’ social-emotional learning:

1. Changes in schools,2 such as influencing headmasters/headmistresses (HMs) and teachers to 
prioritise SEL and alter their behaviour toward students, creating a positive school climate, and 
improving teachers’ pedagogical practices in and outside classrooms.

2. Changes in government, at the state and district levels, such as changing officials’ mindset 
towards SEL, including SEL in education officials’ regular duties, and including SEL in the 
government’s education agenda.

3. Changes in parents, such that they support children’s emotional wellbeing at home through 
their participation in School Management Committees (SMCs) and Parent Teacher Association 
(PTA) meetings.
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Evaluation objectives and methodology

3	 Mahoney, J. (2012). The logic of process tracing tests in the social sciences. Sociological Methods & Research, 41(4), 570-597. Collier, D., 2011. 
Understanding process tracing. PS: political science & politics, 44(4), pp.823-830. 

IDinsight conducted a mixed-methods evaluation from 2022 to 2025 to assess:

• Changes in the following outcomes over time:
◦ Student SEL
◦ Teacher attitude and mindsets
◦ HM attitude and mindsets
◦ School climate
◦ Government official attitude, mindset and knowledge

 
• Attribution: To what extent can these changes be attributed to Sampoorna's 

interventions.

We employed process tracing3 as our primary analytical approach, which examines evidence collected 
over time to make causal claims (of attribution) within a specific case. This approach was necessary 
because traditional experimental designs were not feasible, since the 80 SoEs were both 
specially selected by the government (using internal selection criteria) and simultaneously 
received the LSP interventions, making a valid control group impossible to establish for a 
counterfactual-based evaluation design.

Our evaluation combined multiple sources of primary and secondary data for a comprehensive 
assessment of impact. Primary data sources included:

• Large-N student and teacher surveys in baseline and endline
• Small-N interviews with HMs and government officials in baseline and endline
• Classroom observations in baseline, endline and process evaluation
• Observations of teacher training sessions as a part of the process evaluation
• Observations of meetings between government officials and program staff as a part of the process

evaluation

Secondary data sources included process monitoring data provided by our implementing partners and 
data on other ‘similar’ programs in Jharkhand or any major changes in the life skills space in Jharkhand 
based on desk reviews and information from implementing partners on the ground.
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The table below provides a summary of sample sizes for the primary data sources used in the evaluation.

Table 1: Sample sizes across primary data sources at baseline and endline

Data Source Baseline Sample Endline Sample Notes

Student Survey 1,314 students 
across 35 treatment 
schools

1,155 students 
across 29 comparison 
schools

1,960 students 
across 35 treatment 
schools

1,267 students 
across 29 comparison 
schools

10–12 students per 
grade per school (from 
Classes 8–12)

Teacher Survey 183 teachers 
across 35 schools

209 teachers across 35 
schools

Baseline: 6 teachers 
randomly selected per 
school

Endline: 2 nodal 
teachers + 4 non-nodal 
teachers per school

HM Interviews 11 12 Purposively selected 
across school types and 
geographies

Government Official 
Interviews

15 district-level and 1 
state-level official

13 district-level and 1 
state-level official

Selected from 4 
districts with variation 
in resource and 
engagement level

Classroom Observations 35 classrooms across 11 
schools

44 classrooms 
across 12 schools 
(10 SEL, 34 subject 
classes)
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Key findings and insights

4	 Two skills (empathy and positive relations) are removed from this assessment as no student scored in the bottom 50% of the score range for these 
respective skills in the baseline.

5	 Our sample was not designed to ensure representation by school and demographic characteristics such as gender, caste category and religion. 
Therefore, we might not be powered to notice statistically significant differences if N is too small.

This section pulls together key findings from the evaluation related to observed changes among 
students, teachers, HMs, school climate, and government officials. We also summarise the findings 
from the causal analysis - to what degree can the observed changes in student and teacher outcomes 
be attributed to Sampoorna’s interventions.

Student outcomes
Our evaluation measured nine SEL skills defined by Sampoorna, tracking changes between 
2022-2024 through both average scores and the proportion of students scoring below the 
50% mark for each skill.

Key findings:
•	 Students in grades 8-9 show statistically significant improvements in five out of nine skills - 

growth mindset, self-awareness, taking initiative, responsible decision making, and critical 
thinking.

•	 Students in grades 10-12 show statistically significant improvement only in growth mindset.
•	 Three skills decreased across both groups: self-respect, emotional resilience, and 

establishing positive relationships.
•	 For five out of seven skills, fewer students now score in the bottom half of the score range 

- critical thinking, growth mindset, taking initiative, responsible decision making, and self-
awareness.4

Differential impacts:
•	 Groups which started at a lower base show most improvement.
•	 Residential schools (KGBVs) show bigger improvements than non-residential schools - 

particularly in growth mindset, responsible decision making, self-awareness and taking 
initiative. However, both types of schools show similar declines in emotional resilience, self 
respect and positive relations.

•	 Female students demonstrate gains in several skills such as growth mindset, responsible 
decision making and self-awareness, while male students show no significant improvement.5

•	 Across religious categories, Muslim students show the most consistent improvements 
across multiple skills - growth mindset, taking initiative, responsible decision making, and 
self-awareness. Christian and Sarna students show improvements in self-awareness, while 
Hindu students show improvement in growth mindset.

•	 Across caste categories, improvements vary with students from ST category showing the 
most improvement in three skills: growth mindset, responsible decision making and self-
awareness. Growth mindset shows improvement among students of all caste categories. 

Factors affecting SEL development:
•	 The decline in some relationship-based skills such as self-respect, emotional resilience 

and establishing positive relations suggests that they may depend more on broader school 
climate and community environment factors, areas where project interventions had limited 
focus on.
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Teacher outcomes
We used a two-step approach to assess changes in teacher outcomes. First, we examined 
overall changes between baseline and endline. Second, we disaggregated endline data 
to compare outcomes between nodal teachers (those directly engaged with Sampoorna 
interventions) and non-nodal teachers.

Key takeaways:
•	 SoEs are prioritising academics while creating space for structured student engagement 

and SEL. 
	◦ Teachers now report spending more time teaching and less on administrative work. 
	◦ Teacher engagement in platforms like morning assemblies has improved, and SEL is 
being meaningfully integrated into student-led platforms like Bal Sansads (student 
parliaments) – this change has been primarily driven by nodal teachers.

•	 Teachers increasingly recognise SEL as essential to student learning and acknowledge 
their own critical role in fostering students’ social and emotional development. 

	◦ More teachers now link SEL to what makes a good school, and consider it a key part of 
student learning in schools. A growing number of teachers also see school environment 
and their own behaviour as central to student SEL compared to the baseline. Mindsets 
have improved across both nodal and non-nodal teachers.

•	 Teachers’ growing belief in SEL is translating into action in schools. 
	◦ SEL topics are now more frequently discussed in school meetings such as Parent 
Teacher Associations (PTA), School Management Committee (SMC) and staff meetings 
– this change is primarily by nodal teachers.

	◦ Classroom observations of both nodal and non-nodal teachers show teachers using 
more empathy, group activities, and polite language. 

•	 Student experience of teacher support still lags behind. 
	◦ Students are less likely to seek help from teachers, and fewer students report being 
praised for effort when giving a wrong answer in class, with more students also 
reporting being made fun of for answering a question incorrectly. This may be due to 
a few unsupportive teachers influencing students’ overall perceptions, limited direct 
engagement of non-nodal teachers in the programme, and the short timeframe for 
widespread behavioural change across the entire cohort of teachers.
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HM outcomes
We conducted interviews with HMs at baseline and endline in selected schools to understand 
how their roles and responsibilities, attitudes and behaviour towards SEL, and engagement 
with the SEL programme changed between 2022 and 2024.

Key takeaways:
•	 While HMs’ supervision techniques have largely remained unchanged, they seem more 

invested in supervising teachers now compared to baseline.
•	 HMs are aware of the Sampoorna (Harsh Johar) intervention and make active efforts to 

integrate the programme in their schools.
•	 HMs now place greater value on SEL and have a clearer understanding of what is needed 

to support students’ socio-emotional development.
•	 HMs also see the value of Sampoorna (Harsh Johar) intervention in their schools.
•	 HMs’ improved mindsets are also translating into higher incidence of SEL discussions in 

schools, primarily via the PTA and SMC meetings

School climate outcomes
We assessed school climate by examining foundational conditions (infrastructure and teacher 
availability), student engagement with extracurricular platforms, perceptions of safety 
(including discrimination and bullying), and school-community connections through SMC and 
PTA meetings.

Key takeaways:
•	 Foundational conditions for learning in SoEs have improved - with better infrastructure and 

improved pupil-teacher ratios in the SoEs, schools are now better equipped to support 
both teaching and learning.

•	 While extra-curricular platforms for student engagement have improved in schools, 
students’ engagement with these platforms remains unchanged. 

•	 Students’ emotional safety and support remain largely unchanged, pointing to limited 
shifts in students reaching out to their teachers to discuss problems. While perceived 
discrimination based on caste and religion has declined, indicators on school bullying have 
not changed.

•	 Discussions in SMC and PTA meetings have evolved to incorporate more SEL related topics, 
which suggests a positive development for SEL focus in school, though these are often led 
by a few teachers limiting the overall reach.
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Government official outcomes

6	 Programme intensity was higher in High-Touch districts (4+ years of engagement with officials, including focused block-level interventions) 
compared to Low-Touch districts (2 years of engagement, no block-level interventions)

We conducted interviews with district and state level government officials to understand how 
their attitudes and behaviour towards SEL has changed between 2022 and 2024.

Key takeaways:
•	 Officials continue to prioritise foundational education needs such as infrastructure and 

academics. While SEL is acknowledged as valuable, it has not yet become a mainstream 
policy focus.

•	 While officials continue to define good teachers using a combination of socio-emotional 
and academic skills, there has been a positive shift in terms of how they define a good 
school, with some emphasis on involved teachers and a joyful learning environment. 

•	 There is unanimous support among officials for expanding Harsh Johar across more 
schools in Jharkhand, alongside concrete suggestions to strengthen implementation and 
sustainability.

•	 Most district officials, especially in High-Touch6 districts, now demonstrate clear awareness 
of Sampoorna’s purpose and key activities.

•	 Administrative indicators continue to be tracked regularly, but SEL-specific monitoring has 
not been institutionalised.

Causal contribution to student outcomes
Using a process tracing approach, we assessed two potential pathways through which 
Sampoorna may have contributed to changes in student SEL outcomes: (1) implementation of 
the Harsh Johar curriculum, and (2) teacher behaviour.

Key takeaways:
•	 Sampoorna contributed to improvements in student SEL outcomes, particularly among 

Grades 8–9, with statistically significant gains in five out of nine SEL skills.
•	 The Harsh Johar curriculum emerged as the primary driver of these improvements, 

supported by consistent evidence:
•	 HJ curriculum is effective in improving SEL 
•	 Nodal teachers follow Sampoorna facilitation techniques in their SEL classes
•	 Nodal teachers conduct SEL classes every week on agreed quality standards
•	 Students regularly engage with SEL classes
•	 Changes in teacher empathy and behaviour, while observable in classroom observations 

and teacher surveys, did not translate into improved student-reported experiences, 
suggesting that teacher behaviour change was less influential as a pathway.

•	 Evaluation of alternative programmes (e.g., SHWP, Project SATH-E, LSP) showed that 
none had the same combination of SEL-specific focus, structured weekly delivery, and 
regular follow-up support as Sampoorna to explain the observed outcomes, strengthening 
the case for Sampoorna’s contribution.

Taken together, the evidence confirms that the Harsh Johar curriculum was a central 
contributor to the improvements in student SEL outcomes observed between 2022 and 
2024.
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Causal contribution to teacher outcomes
Using a process tracing approach, we assessed two potential pathways through which 
Sampoorna may have contributed to changes in nodal teachers’ attitude towards SEL and 
behaviour towards students: (1) Teacher training in HJ curriculum and practices, and (2) 
Teacher in-school capacity building and motivation. 

Key takeaways:
Nodal teachers' attitudes towards SEL and behaviour towards students have improved 
between 2022 and 2024.
Evidence confirmed that teachers regularly attended structured trainings, conducted SEL 
classes using recommended facilitation techniques, used curriculum materials, and invested 
time in lesson preparation.
Teachers also actively used support platforms such as WhatsApp groups and Programme 
Associates (PAs) for troubleshooting and ongoing guidance.
While some gaps remain such as lower independent facilitation and few HMs attributing the 
change to HJ training, a combined ‘smoking gun’ test confirms that Sampoorna’s training and 
in-school support led to shifts in teacher mindset and behaviour between 2022 and 2024.

Taken together, the evidence confirms that Sampoorna teacher training in curriculum, 
and teacher capacity building and motivation in schools was a central contributor to the 
improvements in teachers’ outcomes observed between 2022 and 2024.
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Recommendations
As SEL becomes an increasingly important part of education reforms in India under the New Education 
Policy (NEP) 2020, we offer a set of recommendations to guide the future direction of SEL programming 
in Jharkhand and similar contexts based on findings from our evaluation. These recommendations also 
incorporate the voices of students and teachers from six schools where we shared evaluation findings 
and facilitated reflection sessions.

Strengthening Sampoorna implementation (for: Sampoorna 
programme team and JEPC)
•	 Invest in greater consistency of SEL exposure across grades despite exam pressures, perhaps 

through SEL integration into core subjects or lighter-touch formats for these grades.
•	 Transform the mindsets and behaviours of all teachers to meaningfully improve student interactions 

and relationships with teachers at large. This change can be deepened by engaging more teachers, 
by enabling regular peer learning across Jharkhand schools and recognizing champion teachers to 
celebrate effective practices. 

•	 Leverage HMs more systematically and provide them with tools and guidelines on how best they can 
support SEL integration in schools, so they can advocate for and support teachers more effectively 
on SEL inclusion in their schools.

•	 Strengthen translation of shifts in teacher mindsets into classroom practice. Students’ experience of 
their interactions with teachers and being able to rely on them takes longer and additional coaching 
or structured feedback can help teachers integrate SEL practices more consistently into pedagogy.

•	 Strengthen Bal Sansads as inclusive leadership platforms for SEL. These platforms can be made 
more impactful by integrating structured peer learning activities, regular sharing forums across 
schools, and exposure visits to other schools. 

•	 Extend SEL platforms beyond school to parents and communities. PTMs and SMCs can be used 
more intentionally to sensitise parents, reinforce positive behaviours at home, and strengthen the 
emotional ecosystem surrounding students. 

•	 Strengthen focus on school safety and anti-bullying mechanisms. Given the limited improvements 
in bullying indicators and continuing concerns about threats and violence in schools, programme 
actors can integrate teacher training on classroom discipline, bullying and empathy, and stronger 
grievance redressal mechanisms into the SEL agenda.

•	 Enhance curriculum relevance and engagement based on student–teacher feedback. Retain popular 
elements such as energisers, storytelling, mindfulness activities, and the SEL box, while expanding 
content to include topics such as safety and protection (personal/female safety, fraud & cybercrime, 
POCSO), social issues (gender equality, child marriage, discrimination), health and well-being (mental 
health, menstruation, addiction prevention), career guidance, and personal growth (communication 
skills).

•	 Incorporate physical activities (team sports, fitness routines), creative expression (drama, art, role-
play), collaborative learning, individual counselling options, and exposure opportunities (field trips, 
guest speakers).

•	 Provide refresher training for all teachers, introduce wellness initiatives, and offer incentives or 
recognition for meaningful SEL contributions.

•	 Appoint full-time Harsh Johar teachers to ensure dedicated focus and prevent deprioritisation due 
to academic load.
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Systems integration (for: Sampoorna programme team, JEPC, and 
DIETs)
•	 Develop SEL monitoring tools and reinstate key SEL indicators in MIS and official review systems 

to improve oversight of SEL implementation by state and district officials. This will also partially 
ensure that, even in case of frequent transfers of officials, the oversight and engagement with the 
programme can continue relatively uninterrupted.

•	 Formalise SEL governance structures within JEPC/JCERT. While the SEL cell is not yet formally 
constituted, early steps have been taken. Formalising this structure with clear roles, responsibilities, 
and resourcing can strengthen institutional ownership, and improve coordination across departments.

•	 District Institutes of Education and Training (DIETs) play a key role in in-service teacher training 
across Jharkhand. During Sampoorna, some DIETs were engaged to support SEL capacity-building 
at the district level - the programme can continue to empower DIETs to take a leading role in planning 
and delivering SEL trainings, by equipping DIET faculty with appropriate resources.

Scaling and replication (For: Porticus, other funders, ecosystem 
organisations)
•	 Organisations in the ecosystem can facilitate inter-state dialogues or communities of practice for 

cross-learning on institutionalising SEL.
•	 Programmes like these can identify and cultivate mid-level bureaucratic champions (e.g., District 

Education Officers, BRPs) who can embed SEL in planning and execution.
•	 SEL programmes can use case studies, videos, or community showcases to advocate for how SEL 

interventions positively affect students’ confidence, peer relationships, or academic persistence.
•	 Funders can fund more studies to track how SEL affects long-term life outcomes which may be 

critical for strengthening the case for SEL.
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Lessons for scaling SEL in public education 
systems
The evaluation findings offer a few reflections on what it takes to implement and scale SEL programmes 
like Sampoorna within public school systems.

•	 Consistent and structured exposure matters - SEL gains are most visible among students who took 
part in regular sessions facilitated by nodal teachers using the Harsh Johar curriculum. The presence 
of a dedicated, weekly curriculum delivered with reasonable fidelity, helps create opportunities for 
students to engage with the classes and experience changes in their SEL skills.

•	 Capacity building must extend beyond one-time trainings - Teachers benefit from follow-up 
support through Programme Associates (PAs) of the implementing partners, WhatsApp groups, and 
peer demonstration classes. Continuous, in-school support is especially critical for nodal teacher 
mindset and behaviour shifts.

•	 Focus on school climate is essential - School-wide participation has helped create multiple 
touchpoints for reinforcing SEL skills - SEL corners, Bal Sansads, morning assemblies. While 
targeted engagement of nodal teachers make focused capacity building possible, changes in 
student experience remain small and uneven, likely because most students interact with multiple 
teachers in a school, a mix of nodal and non-nodal teachers. To achieve an overall shift in school 
climate, SEL efforts need to include more teachers and school leaders, and ensure that students 
experience consistent practices across classrooms and school spaces.

•	 Sustaining SEL at scale requires state-level institutionalisation - Lasting change depends on 
embedding SEL priorities into teacher performance frameworks, supervision tools, and administrative 
data systems. Without formal integration into state systems, gains are unlikely to be maintained 
beyond the life of a programme.

•	 SEL programmes will always need to navigate competing priorities in schools - In higher grades, 
academic instruction and exam preparation often take precedence over SEL sessions. Programme 
design and scale strategies must account for this tension, especially in higher grades and board 
years like 10th and 12th standards.

•	 Teacher mindsets are shifting, and behaviour change will take time - We see clear changes in 
teacher mindsets and intent, even if students don’t always experience those changes yet. Creating 
observable shifts in teachers’ behaviors toward students in settings where deeply hierarchical 
structures and sociocultural biases are the norm will require sustained efforts over a longer period.

Looking ahead, the findings from this evaluation suggest that structured, school-embedded SEL 
programmes like Sampoorna can shift mindsets of stakeholders, strengthen capabilities, and lay the 
groundwork for long-term change even in large, complex public systems. The next step is to build on 
this foundation by deepening institutional ownership, and expanding support to the community so that 
the momentum translates into sustained change.
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Limitations of the study
As with any evaluation, the Sampoorna assessment had inherent limitations that should be considered 
when interpreting findings.

•	 Generalisability – Sampoorna was implemented in 80 purposively selected Phase 1 Leader Schools 
under the Jharkhand government’s LSP. These schools are not representative of all government 
schools in the state, and a higher share are girls’ schools, leading to an overrepresentation of female 
students. Findings are therefore most applicable to similar “Leader School-type” environments.

•	 Attribution to individual components – Since all intervention components (e.g., teacher training, 
curriculum rollout) were implemented together in all schools, we can assess the overall causal 
contribution of Sampoorna to the observed changes but we could not quantitatively isolate the 
effects of individual elements, though qualitative data provided indicative links.

•	 Small-N qualitative findings – Classroom observations and HM interviews were conducted in 6–12 
purposively selected schools, and government official interviews in a small sample. While these 
offer rich insights, they may not capture the full diversity of experiences.
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